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CHAPTER I 
INTRODUCTION 
While much has been done in California to provide 
adequate facilities and programs to educate and train the 
child who is mentally retarded, very little has been done 
to assure adequate reporting of the child's progress: in 
the program. This assumption has been reinforced through 
discussion of this problem with many persons who are active 
in programs for the mentally retarded in California. 
It must be further assumed that an adequate method 
of evaluating and reporting pupil progress should be an 
inherent part of any purposeful educational program. 
I. THE PROBLEM 
Statement of the Problem 
The problem was to determine what methods should be 
used to report pupil progress of children in classes for 
the mentally retarded in the San Pablo School District. 
Need for the Study 
The San Pablo School District had provided for its 
educable mentally retarded children by establishing classes 
for such pupils. No special procedures for reporting pupil 
progress had been developed. The same report card, supple­
mented by parent-teacher conferences, was being used for 
children xn these special classes as was used for uhiliLv 
in regular classes. 
Prior to the 1961-52 school year the report card 
used indicated "satisfactory" or "unsatisfactory" 
achievement in suoject areas. Teachers of classes for 
mentally retarded students could give ratings of 
satisfactory" to those students who were wording to 
the best of their ability. 
Beginning with the 1961-62 school year a new card 
was placed in use in the district.  Sec Append!:; A for a 
sample card. I t  requires a rating of A, 3, C, 0, or F 
for each subject area. An A or 3 requires work at or 
above grade level in a given subject area. Teachers of 
classes for the mentally retarded found that they could 
not adequately communicate their evaluation of each 
student's progress with this new card. 
Specific Purposes of the Study 
In developing this thesis, answers were sought to 
the following questions^ 
1. What are the goals of the program for mentally 
retarded children in the San Pablo School 
District ? 
2. What are the present methods of reporting pupil 
progress of children in classes for the mentall 
retarded ? 
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3. What do teachers of classes for the mentally 
retarded in the San Pablo School District 
believe should be reported regarding the 
progress of their pupils? 
4. What do parents of children in classes for the 
mentally retarded wish reported regarding the 
progress of their children? 
5. What methods and procedures seem best for 
reporting pupil progress of children in classes 
for the mentally retarded? 
6. How can the use of these methods and procedures 
be evaluated? 
II. METHODS AND PROCEDURES USED IN THE STUDY 
In the following paragraphs is a brief summary of 
the methods and procedures used in the study. 
Through parent meetings, the views of the parents of 
children in classes for the mentally retarded were sought 
regarding the subject of reporting their children's school 
progress. 
District in-service meetings and individual con­
ferences were used to gather information from the four 
teachers of classes for the mentally retarded in San Pablo. 
An effort was made to determine what these teachers believed 
should be reported regarding their pupils' progress and how 
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these teachers believed this progress could be best 
evaluated and reported. 
Conferences were held with the district school 
psychologist, the district educational consultant who 
works with these classes, and the district and building 
administrators. 
Current literature in the Irving Martin Library of 
the University of the Pacific, in the Contra Costa County 
Schools professional library, in the California State 
Department of Education Curriculum Center, and from other 
miscellaneous sources was reviewed for information 
regarding the reporting of pupil progress of children 
in classes for the mentally retarded. 
Since literature regarding reporting pupil progress 
of children in classes for the mentally retarded is limited, 
interviews with many persons who are active in the field of 
special education in California were held. The opinions of 
these people were analyzed and applied to the solution of 
the problem. 
Certain conclusions were reached from ideas gained 
through the above described methods. A tentative method 
of reporting pupil progress of children in classes for the 
mentally retarded in the San Pablo School District was 
developed. This method of reporting pupil progress was 
then placed in use in the fall of the 1962-63 school year.. 
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At the end of the school year, the teachers of 
classes for the mentally retarded in San Pablo were Inter­
viewed to determine whether the newly developed reporting 
method was meeting the need of the teachers in reporting 
their pupils' progress. Information regarding parental 
reactions was also sought from these teachers. This survey 
of the teachers also included data on each child's progress 
with these data to be used in comparison with child's and 
parent's evaluation of progress. 
At that time a survey was also made of all children 
in the program for the mentally retarded in the San Pablo 
School District to determine whether the new method of 
reporting progress properly enabled them to evaluate their 
own progress. 
A meeting of parents was held following the pupil 
interviews to give the parents an opportunity to express 
themselves as to whether they believed the new reporting 
method was meeting their needs in obtaining information 
regarding their children's progress. This survey of parents 
also included information regarding their evaluation of 
their child's progress for comparison with the teacher s 
evaluation. Since it had been difficult to sufficiently 
motivate the parents of children in the classes for mentally 
retarded in San Pablo to attend meetings, the teachers of 
each of these four classes were asked to select the parents 
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cf five stucicnts from each class and male a determined 
effort to see that these parents were in attendance. 
This effort resulted in only five of the twenty parents 
attending the meeting. As a result of this poor attendance, 
i t  was necessary to survey the remaining fifteen parents by 
phone and home visitation. 
III.  PROGRAM FOR THE MENTALLY 
RETARDED I.N THE SAN PABLO SCHOOL DISTRICT 
The San Pablo School District has approximately 
5500 students enrolled in grades K through 6. There are 
nine schools in the district.  The district includes the 
City of San Pablo, part of the City of Richmond, and portions 
of unincorporated land in western Contra Costa County. 
The district first provided a program for mentally 
retarded children in 1957 when two special education classes 
were set up. Because of additional qualified pupils being 
identified through screening and growth in enrollment in the 
district,  the program has grown to four classes with fifty-
eight pupils.  One of the classes is made up of pupils age 
seven to ten. The other three classes are made up of pupils 
age eleven to fourteen. 
All four teachers are fully credentialed special 
education teachers who have been teaching these classes 
since the program began in San Pablo in 1957. 
CHAPTER II 
REVIEW OF RELATED LITERATURE AND CURRENT PRACTICES 
Literature on the subject of reporting pupil 
progress of children in classes for the mentally retarded 
was found to be extremely limited. There was an abundance 
of material on the subject of mental retardation and also 
on reporting progress to parents of children in the regular 
classroom. However, none of these sources dealt specii-
ically with the problems connected with reporting pupil 
progress of mentally retarded children. Therefore, i t  
became necessary for this investigator to gather much 
information by means of interviews with people currently 
in the field of Special Education. The first part of 
this chapter will  be devoted to a review of l i terature 
and the second part of i t  to a summary of the interviews. 
I .  REVIEW OF LITERATURE 
Characteristics of Retarded Children 
The mentally retarded child is a slow learner. He 
is limited in his ability to learn by a lack of native 
capacity to learn. As Featherstone says. 
He will ,  of course, go through the sequence 
of growth and development as others and will in time 
arrive at maturity. Rut he will  not reach the same 
level of performance at maturity as ^ose 
greater native endowment, at least not xn 
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matters that involve a considerable amount of 
intellectual activity.1 
Featherstone also states: 
There is danger in trying to describe the charac­
teristics of the mentally retarded child, however, 
because people differ in degree, rather than in 
kind. Each individual possesses more or less of 
all of the characteristics of the human race. 
Beauty, honesty, intelligence, resourcefulness, 
and perseverance are not the exclusive property 
of one group, nor are ugliness, dishonesty and 
stupidity the exclusive property of another.2 
This indicates that any evaluation of pupil progress 
in classes for mentally retarded, as in any other class, 
must provide for these individual differences. 
This investigator found that most authoritative 
sources generalized that, because of their limited 
intellectual capacities, the goals of programs for the 
mentally retarded should include more training in manual 
skills. While there undoubtably is some logic in this 
thinking, other literature stressed need for care in 
generalizing. An example is Featherstone1s statement, 
"The important thing to keep in mind is that more or less 
hand-mindedness is characteristic of every individual and 
every group, no matter what the individual or group I. Q. 
*-W. B. Featherstone, Teaching the Slow Learner 
(New York: American Book-Knickerbocker Press, 1951), p. 2. 
2Ibid., p. 1. 
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The belief that a wholly non-verbal curriculum is 
required for the backward pupil cannot be justified."3 
In this section some general characteristics will 
be described that should be considered in planning goals 
for a program for the mentally retarded and in measuring 
a child's progress toward those goals. However, the 
goals of the program and the evaluation of each child's 
progress must consider the degree to which the character­
istics apply to that child. 
An example of this individual difference within 
a group of educable mentally retarded children can be 
described by Ingram's statement that follows; "The 
typical retarded child of. 70 I.Q., for example, reaches 
a mental development at eleven years that is not approx­
imated by the child of 50 l.Q. until he is about fifteen 
years old."^ 
Most authorities agree that an unusually favorable 
environment may allow a child to succeed better than the 
child's mental age would suggest. 
The above authoritative opinions would suggest 
that due to a difference in intelligence, environment. 
3Ibid.. p. 10. 
^Christine P. Ingram, Education of the Slow Learning 
Child (New York: The Ronald Press Co., TS"60), p. 95. 
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and interests it is difficult to generalize about the 
characteristics of those children classified as educable 
mentally retarded. 
The fact that some retardation is caused by 
pathological handicaps also adds to the difficulty of 
generalizing about these children. 
As has been indicated, the intellectual differences 
that exist between the child with average intelligence and 
the mentally retarded child are not so much in the kind of 
characteristics as they are in the rate and degree with 
which they develop. Educable mentally handicapped 
children learn in the same manner as do normal children, 
through experience. In contrast, their rate of learning 
is slower and they rarely learn as much, particularly in 
academic areas. 
Rothstein makes the following generalization on 
the psychological characteristics of the mentally 
retarded child: 
Psychologically, educable mentally handicapped 
children, like all children, require and seek love, 
security, recognition, and a sense of belonging. 
It is important that the administrator and teacher 
recognize the relationships between the educable 
mentally handicapped child's basic psychological 
needs, certain aspects of our culture, and the 
child s intellectual subnormality. Our culture 
generally smiles upon the bright, successful, 
creative individual and frequently rewards him with 
gestures of affection and recognition. Conversely 
it frowns upon the incompetent and the laggard and 
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confers on him the very antithesis of his basic needs 
rejection. It is obvious that the educable mentally ' 
handicapped child's intellectual subnormal!ty must, 
in all too many cases, operate to prevent the 
fulfillment of his needs for affection, acceptance, 
and security, if not in the home, at least in the 
more competitive and depersonalized activities in 
the school setting.^ 
Goals for the Program for the Educable Retarded 
It follows that, as the characteristics of mentally 
retarded children differ from normal children in degree 
more than in kind, so will the objectives of a program 
for mentally retarded differ from the objectives for reg­
ular classes in degree more than in kind. As Ingram says: 
In general, these objectives should grow out of 
the ideal aim of all education--the development of 
the individual's capacity to enjoy, to share in, and 
to contribute to the worthwhile activities of life. 
For although limited in their capacities, most 
retarded children have the potential capacity to 
share to some degree in carrying on the normal 
activities of life.° 
The objectives, therefore, will include much of 
the same subject areas as will the program for regular 
classes, but the expected rate of progress will be much 
slower. Such subject areas will include reading skills, 
language skills, and arithmetic skills. The same philosoph 
5Jerome H. Rothstein, Mental Retardation (Rev 
York: Holt, Reinhart, and Winston, 1961), pp. 209-21U. 
^Ingram, ££. cit., p. 87. 
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will also apply to social skills. The same ultimate 
standard of social behavior will be sought for the 
mentally retarded child as for the child in the regular 
class, but it will be much slower in developing and 
will require greater patience and resourcefulness on 
uhe part of the teacher. In all of these areas the 
objectives must be tailored to meet the needs of the 
individual child. 
As is stated by Perry, "In order to reach long-
range goals for each child, it is necessary to plan 
periodically for the individual as well as for the class 
as a whole."^ 
There are some objectives, however, that assume 
special importance in the program for the mentally 
retarded. Since the mentally retarded child will never 
reach the level of intellectual development expected of 
the child of normal mental ability, the task of self-
support is a major one. As reported by Herbert Goldstein: 
Studies of adult retardates indicate that, in con­
trast to the practices in the public schools, society 
makes few concessions to the intellectually sub-average 
person, and that these concessions are usually made 
^Natalie Perry, Teaching the Mentally Retarded 
Child (New York: Columbia University Press1560), 
p. 27. 
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after he is in trouble of some kind.^ 
Therefore, an assumption of this study is that a 
major goal of a program for mentally retarded must include 
some training in vocational habits that will enable the 
mentally retarded person to compete for the limited 
unskilled jobs that will be open. As Goldstein reports 
further, "During the days of hand labor, there were many 
kinds of jobs open to the retarded. As mechanization 
became more widespread, these jobs have either disappeared 
or have been lumped together into new and more complex 
clusters. 
This point is well summarized by Ingram as follows: 
The child should be directed in the development of 
habits, skills, and attitudes that will help him as 
much as possible to adjust himself to a job he is 
capable of filling. Habits of working neatly and 
honestly, of caring for tools and materials econom­
ically, and of being punctual, cheerful, and steady 
must all be developed. The child should learn to 
use tools and. materials skillfully and independently. 
He should learn about the requirements for local 
jobs that he may be able to fill and the^amount of 
remuneration that may be expected from different 
kinds of jobs. Confidence and self-respect should 
^Herbert Goldstein, The Educable Mentally Retarded 
Child in the Elementary School. (What'Research Says to 
the Teacher Series. Washington: National Education 
Association, 1962), p. 24. 
9Ihid, p. 25. 
14 
be established in relation to the kind of job he 
is able to fill .10 J  
Again this investigator found a degree rather than 
a kind of difference in objectives. The l i terature 
indicated that none of these vocation skills should be 
neglected for the normal childj but, because of his 
intellectual limitations, they must be stressed in a 
program for the mentally retarded child If he is going 
to be prepared to support himself in a competitive adult 
society. 
The general objectives of the program for the 
mentally retarded in the San Pablo School District 
attempt to fulfill  the criteria outlined above. These 
general objectivesy  as outlined in the Curriculum Guide 
for Special Training Classes1 1-,  are as follows: 
To prepare each pupil for living a happy, useful 
l ife in today s society. 
To help each pupil achieve the following goals 
within the limits of his ability. 
learning to get along with other people 
accepting himself with his limitations, 
emphasizing his assets 
developing regular health habits 
taking pride in personal appearance 
developing acceptable social behavior 
•^Ingram, o£. cit . ,  p. 96. 
^Curriculum Guide for Special Training Classes 
(San Pablo*- San Pablo SchooT District,) p. 1. 
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To help each pupil achieve a level of intellectual 
growth, consistant with his ability: 
in communicating with others, orally and 
in writing 
in basic arithmetic .skills 
in. reading 
To help each pupil learn skills enabling hira to 
be economically useful: 
in horaemaking 
in job preparation training: sewing, 
cooking, industrial arts 
To help each pupil develop into a useful,  self-
respecting, well adjusted citizen. 
These objectives, as well as the entire Curriculum 
Guide, were compiled by thy His Ross, a curriculum 
consultant in the San Tablo School District.  The guide 
was developed in a series of meetings held during the 
1960-61 and 1961-62 school years with the Special Edu­
cation teachers. 
Reporting Pupil progress 
This investigator found from the review of l i ter­
ature that progress of pupils in classes for the retarded 
are being reported in a variety of ways. Parent-teacher 
conferences, letters, and various forms of cards are 
being used by the districts described in the literature. 
The most recommended means described in the 
literature was the parent-teacher conference. However, 
these conferences often entail home visitations. Louise 
Sakowich makes this observation, "Because the parents of 
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retarded youngsters are often reluctant to attend school 
functions or visit their school's classroom, it is 
necessary for the teacher to visit the home for the 
purpose of explaining the program and establishing some 
kind of rapport."12 Parents are often resistant to 
visiting the school because of their emotions regarding 
their child. Ingram quotes a psychiatrist as saying, 
Parents Invariably air their emotional involve­
ments in the form of questions, utterances of guilt, 
open and sometimes impatient rebellion against 
destiny, stories of frantic searches for causes, 
pathetic accounts of matrimonial dissension about the 
child's condition, regret about the course that has 
been taken so far, anxious appraisal of the child's 
future, and tearful pleas for reassurance.13 
Of course, it is this very emotional problem that 
makes the parent-teacher conferences so important. Often 
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the teacher, in addition to reporting the child's progress, 
can do counseling with the parent that results in 
improving home attitudes to the extent that the child can 
profit more by the program being offered in the class­
room. 
Phone calls and letters were mentioned in the 
Louise Sakowich, "The Results of a Survey 
Concerning Progress Reports to Parents of Mentally 
Retarded Students" (Berkeley; The Pointer. For Teachers 
of Educable Mentally Retarded Children, 1960), p. 22. 
TMimeograpSed.) 
l^Ingram, o£. cit., p. 29. 
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literature as offering more flexibility than a regular 
report card. 
The only mention regarding report cards in most 
of the literature reviewed was that, if used, they should 
be devised specially to meet the special-class needs. 
However, Elizabeth McBride of the Spring Valley, Minnesota 
Public Schools does advocate the use of a report card for 
children in the classes for mentally retarded as follows: 
"Are these classes not a part of the school system? Do 
not these boys and girls have the right to want to take 
home a report of their progress just as the other students 
do?"14 
II SUMMARY OF INTERVIEWS 
As noted earlier, while the literature reviewed 
stressed conferences, phone calls, letters, and specially 
designed report cards, very little was found to be written 
about the details of reporting pupil progress of children 
in classes for the mentally retarded. 
Therefore, this investigator found it necessary to 
14Elizabeth McBride. "Report Cards", (Berkeley: 
The .Pointer, For Teachers of Educable Mentally Retarded 
Children, Spring, 1962), p. 10. 
seek the opinions of persons currently working in the 
field of special education in an effort to profit by 
their experience. 
Interviews were arranged with sixteen persons 
having as much diversified experience as possible. No 
interview form was used, since the. information and 
judgements gained in each interview were used in sub­
sequent interviews to get the reactions of the other 
persons interviewed. 
The conference reports given on the following 
pages represent a summary by the investigator of this 
interplay of ideas gained from the interviews, and, 
therefore, the conclusions do not necessarily coincide 
with the views of any one of the persons interviewed 
regarding any of the topics discussed. Therefore, it 
has been impossible to give credit for ideas by use of 
direct quotes. 
A list of those persons interviewed will be found 
at the end of this section. 
Conferences 
Conferences were constantly stressed by those 
interviewed as the best means of developing understanding 
on the part of both the parent and the teacher. 
Parents need help in understanding the individual 
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potentials and limitations of their child. They need to 
understand why their child is in a special class for 
mentally retarded and what they can expect their child to 
derive from assignment to the class. 
I t  was repeatedly stressed that school personnel 
too often equivocate in discussing with parents their 
child's potential* Parents find i t  difficult to accept 
their child's limitations. If the school personnel who 
contact the parent regarding placement of the child in 
the special program lack the courage and ability to be 
honest with parents regarding the child's intellectual 
limitations, there is little basis for honest evaluation 
of the child's progress later.  Too often, i t  was reported, 
parents agree to their child's placement in the program 
with the vague notion that their child is being placed 
there to receive special help, so as to "catch up.V 
If enough time and capable effort were expended on 
the initial conferences with parents to help them under­
stand their child and how the school was attempting to 
help them, the later parent-teacher conferences would 
have a sound basis for valuable exchange of information. 
Parent-teacher conferences can enable the teacher 
to explain the specific efforts she is: making to help the 
child progress in academic, vocational, and social skills.  
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These conferences can help the teacher interpret to the 
parent the written reports of progress that she uses..  
The parent-teacher conferences can be valuable 
in providing an opportunity for the teacher to obtain 
information from the parent regarding the child's 
current attitudes, interests, health conditions, and 
home environment. This is necessary for ma::imum school 
progress. 
Adequate preparation for the. conference on the 
part of the teacher is essential,  if  the conference is 
to have any value. The teacher must prepare in advance 
some written information regarding the pupil 's current 
progress and problems. A l ist  of information that the 
teacher hopes to gain from the parent is needed. Adequate 
sampling of the pupil 's work is needed to enable the 
teacher to demonstrate to the parent what is being dis­
cussed. Unless these things are done, parent-teacher 
conferences can be a total waste of time for both the 
parent and teacher. 
Telephone Calls To Parents 
Telephone calls to parents were suggested as being 
useful for specific purposes to report progress or problems 
and gain information between conferences, Khile they do 
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not replace the need for conferences, they can be used to 
reinforce conferences. 
Letters To Barents 
Letters to parents for the purpose of reporting 
pupil progress were mentioned by many persons interviewed. 
The most frequently mentioned advantage of the use of the 
letter form of written report of progress was that it 
provided the most flexibility in meeting the special needs 
of reporting on progress of children with problems. It 
provides more opportunity for explanation than is offered 
by a report card. Most persons who mentioned this form 
of reporting, however, felt a need for some type of 
structuring to prevent the report from becoming a meaning­
less narrative of "trite" phrases. It was generally agreed 
that, if a letter was the only form of written report, it 
should be divided into sections, such as Emotional 
Development, Social Development, Occupational Skills, 
Academic Progress, and General Observations. 
Report Cards 
It was concluded by the investigator ao-ter man> 
interviews that the report card remained the basic tool 
for reporting pupil progress of children in classes ra­
the mentally retarded. Ideally, the parents of such. 
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children should be in close constant contact with the 
teacher, and therefore, may not need written reports. 
Since this is not usually the case, written reports are 
essential to keep the parents informed about their 
children's progress. These children have a distinct 
need to feel like children in the regular classes and, 
therefore, the report should be a card with the same 
physical appearance as the cards issued to all  children. 
hTiile too often in actual practice the standard district 
report card was being used, i t  was the unanimous opinion 
of persons interviewed that,  when a card was used, the 
content should be revised to meet the specific needs of 
reporting progress of mentally retarded children. In 
addition a letter or adequate space for comment should 
be used by the teacher to help interpret the card. 
Any card used should use subject listings that 
coincided with the goals of the special program. The 
card should indicate that the ratings given are in 
relationship to ability. This would allow satisfactory 
marks to be given to children who are doing superior 
work in relationship to their ability without being 
misleading to the parent. High ratings should be earned, 
however. 
The card should clearly indicate in the heading 
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that i t  is reporting work clone in a special education 
program. 
Grade level should not be indicated on the card, 
since i t  would too clearly have to show very slow pupil 
progress and would be discouraging. Parents can honestly 
be given this information in conferences. 
The card should not show assignment to traditional 
grade level,  since emphasis for mentally retarded children 
should be away from this type of classification. 
I t  was the concensus that such a revised report 
card, supplemented by written explanations and conferences, 
would adequately inform parents of their children's 
progress. 
Partial List of Persons Interviewed 
Conferences were held with the following persons, 
who are active in the field of educating mentally retarded 
children: 
Kenneth Butler,  Psychologist,  San Pablo School 
District,  San Pablo 
Reginald Corder, Director of Guidance, Stanislaus 
County Schools Office, Modesto 
Carolyn Dobbs, Editor, The Pointer, a publication 
for teachers of special education classes, 
Berkeley 
Florence Gilmore, Teacher of Special Education 
class, El Portal School, San Pablo 
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Robert.  A. Henderson, Bureau of Special Education, 
California State Department of Education, 
Sacramento 
Lucy Hepfinger, Psychologist,  Stanislaus County 
Schools Office, Modesto (Formerly Consultant 
in Special Education, Illinois State Department 
of Education) 
Madge Kildare, Teacher of Special Education class, 
El Portal School, San Pablo 
Edward LaPlace, Director of Special Education, 
Richmond Elementary School District,  Richmond 
Floyd Larson, Deputy Superintendent, San Pablo 
School District,  San Pablo 
Olive I-Iathis, Teacher of Special Education class, 
Bayview School, San Pablo 
Mary Maton, Psychologist,  Contra Costa County 
Schools Office, Pleasant Hill 
Jack Nakashima, Psychologist,  Oakland Unified School 
District,  Oakland 
Phyllis Ross, Consultant for Grades 4,5,6, and 
Special Education, San Pablo School District,  
San Pablo 
Mary L. Wallin, Teacher of Special Education class, 
Del Valle High School, Contra Costa County, 
(Formerly taught elementary Special Education) 
Russell V.'allin, Teacher of Special Education class, 
Pittsburg Senior High School, Pittsburg 
(Formerly taught elementary Special Education) 
Stanley Williamson, Teacher of Special Education 
class, Broadway School, San Pablo 
III.  SUMMARY OF PARENTS' MEETING 
On May 9, 1962 this investigator invited the parents 
of all  children in classes for the mentally retarded in the 
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San Pablo School District to a meeting. Also invited 
were the teachers of these classes, the district curriculum 
consultant who worked with these classes, and the district 
school psychologist. The meeting was held in the Multi­
purpose Room of the Broadway School, which is centrally 
located in the district. 
Mimeographed notices were sent to the parents two 
weeks in advance of the meeting and reminders were sent 
home on the day of the meeting. Pupils of these classes 
participated by preparing the cookies for refreshments. 
The purpose of the meeting was to inform the 
parents that the method used in reporting their children's 
progress was to be revised and to give the parents an 
opportunity to express their opinions on this subject. 
All of the teachers, the curriculum consultant, and 
the district school psychologist were present. 
Parents of only .1.7 children of the 58 enrolled in 
classes for the mentally retarded in the district were 
present. However, there were parents present from each 
of the four classes. 
The majority of those present expressed a desire 
to see the use of A, B, C, D, F ratings abolished on 
their children's cards, if these children could never 
receive A or B. The sentiment seemed to be that, since 
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children in the regular classrooms received A, 3, C, D, 
F ratings, it might be well to use these providing they 
expressed achievement in relation to the child's ability. 
At this meeting parents also expressed a desire 
to be kept informed regarding their children's behavior 
and social development. 
CHAPTER III 
TENTATIVE METHOD OF REPORTING PROGRESS 
OF PUPILS IN CLASSES FOR THE MENTALLY RETARDED 
This chapter will consist of two sections. The 
first will be devoted to describing the development of 
a set of criteria for reporting progress of mentally 
retarded pupils in the San Pablo School District, that 
would meet, the needs of pupils, parents, and teachers. 
These criteria have been developed by the investigator 
and are based on information gained in the review of 
literature and the interviews, as described in the 
previous chapter. The second section will describe a 
tentative method of reporting that developed from these 
criteria. 
I. CRITERIA 
Needs of the Eupil 
Every opportunity should be used to make the 
mentally retarded child feel like other children. Since 
the other pupils in the San Pablo School District carry 
home a report card at the end of each quarter of the 
school year, the children in the classes for the mentally 
retarded should also be issued a report card at these 
times. The ratings of A, 3, C, D, and F are used in 
subject areas for children in the regular classes and, 
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therefore, should also be used for children in the 
classes for mentally retarded. The physical appearance 
of the cards issued to children in the special classes 
should be the same as those, issued to children in the 
regular classes. 
However, in order to meet the needs of these 
mentally retarded children there must be some basic 
changes in the content of the card issued to them. 
Perhaps the most outstanding need of the mentally 
retarded pupil, as revealed by the review of literature, 
is to be able to feel a sense of accomplishment and 
encouragement. The pupil must be able from the teacher's 
report to feel recognition for the degree of progress 
made in each area of learning. This fact is certainly 
true in regard to all pupils, but it is a more pronounced 
need for the mentally retarded child due to the failure 
he has experienced so often in his life. Since the 
mentally retarded child cannot be expected to attain 
any standard except that set in accordance with his own 
abilities, the ratings of A, B, C, D, and F must reflect 
achievement in relationship to the child's ability. 
This would reflect a basic change, since A for Outstanding 
Achievement" and B for "Above Average Achievement can 
only be given, to children working at grade level in the 
regular classroom. 
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VThile the mentally retarded pupil needs to feel 
recognition, he likewise must be able to evaluate his 
own efforts honestly. Therefore, while a revision is 
needed in the manner grades are used to give recognition 
for outstanding effort, certainly it cannot be considered 
in the best interest of the child's needs to give a 
satisfactory report when effort is not made by the pupil 
to achieve that of which he is capable. 
The reporting method must help the child to 
recognize his own strengths and weaknesses. It should 
help him to recognize the subjects in which he is making 
his best achievement. It should enable him to recognize 
those subjects where his efforts are not satisfactory. 
The progress report should also permit the mentally 
retarded child to evaluate his own work habits. Perhaps 
this item should be stressed, because of the extremely 
unfavorable position in which his retardation will place 
him when he enters the labor market. If the child can 
be helped to improve his work habits, these can to a 
degree compensate for limitations in ability. 
Needs of the Parents 
Proper placement procedures will assist the parent 
in accepting the mental limitations of his child. 
Since the parent of the mentally retarded child, 
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however, finds it difficult to accept these limitations, 
the teacher must be prepared to gently, but honestly, 
help the parent recognize the level of achievement at 
which the child is working. 
It is not enough to report to the parent the 
degree of effort the child is making. Any method of 
reporting progress of pupils in classes for the mentally 
retarded, If it is to meet the needs of the parent, must 
also inform the parent of the child's exact progress in 
terms of skills being learned in each subject area. 
In this way the parent can be shown that while 
the child is low in achievement and limited in ability, 
progress is being made in certain skills. The parent 
must be kept aware of this progress, no matter how 
minute it may be, if his interest in the child's progress 
is to be maintained. It is only through the well planned 
parent-teacher conference that this type of communication 
can be maintained.. 
As was mentioned in Chapter II, the parents of 
children in the classes for mentally retarded expressed 
a desire for letter grades on the written report providing 
these grades represent achievement in relation to the 
child's ability. 
Needs of the Teacher 
Most of the teacher's needs for effective reporting 
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procedures were found to be expressed in terms of 
communicating to the parents the subtle difference between 
what must be considered good daily achievement for that 
child and the extremely slow, but steady, achievement 
that the child is making in long range goals.  The 
teacher must be able to encourage the child with com­
plimentary markings on daily achievement,  especially 
written work, without misleading the parent in regard to 
the total progress.  
If  the needs of the child are to be met by the 
use of a report card at  the end of the quarter,  the 
grades given in subject areas must be comparable to the 
quality of the ratings given on daily work without being 
hypocritical in terms of the overall  degree of progress.  
Meeting the teacher needs in regard to reporting 
progress of mentally retarded pupils was found to require 
a great deal of opportunity for interpretation of any 
ratings that the teacher gave. The need for interpre­
tation would make mandatory a considerable amount 01 
communication, either written or oral,  beyond the use 
of any kind of a rating scale.  Sample work showing 
sequence of skills being achieved by -the pupil  would be 
necessary to help demonstrate what was being described 
by the teacher.  
While a check l ist  could show fairly well the 
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need for improvement in work and social habits, inter­
pretation would be necessary by the teacher to show the 
standard of behavior the teacher was setting at any 
given point for each pupil. Yliat would be considered 
satisfactory work and social habits at any given time 
for one child would not be considered satisfactory for 
another child when his individual stage of development 
was taken into consideration. 
Teachers of classes for mentally retarded children 
also have a need to be able to report progress in special 
areas of curriculum not found in the regular classroom 
but which are an integral part of the special education 
program. 
Without any doubt the teacher of the mentally 
retarded class must have the opportunity to exchange with 
the parent current information regarding the child's 
physical and emotional development, since the effect of 
these factors is often more pronounced because of the 
mental retardation. 
II. TENTATIVE REPORTING PROCEDURES 
Evaluation 
The method in which the teacher evaluates the 
student's daily work and records evidence of this 
progress is certainly an integral part of a study 
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regarding the reporting of pupil progress. Therefore, 
a few guidelines were set up first. 
A written record of progress in specific written 
and oral skills in a subject area should be kept. This 
record will be a major source of information for compiling 
the report of progress. 
Percentage grades may be used on some daily papers, 
but they should be a minor consideration in determining 
grades at the end of the reporting period. 
A complete file of student work should be kept by 
the teacher and will be the major source of information 
for evaluation of progress. 
Reporting 
Report Card. A report card that is a revised 
edition of the card issued to students in the regular 
classrooms in the San Pablo School District was developed 
by the investigator. This card was issued at the end of 
each quarter of the school year. See Appendix 3 for a 
sample of revised card. The issue of the report card 
nicsts certain student needs as described earlier xn this 
chapter. 
Revisions were necessary to correct some of the 
problems that brought about the need for this study. 
The physical appearance of the card remains the 
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same as that of the one issued to all other students. 
Grades of A, B, C, D, and F were used in the subject 
areas, as they were on the cards issued to the other 
students. 
Special Education was printed clearly on the front 
of the card. This clearly indicated that the report 
covered work done in a special education program. 
At the top of the page where grades were to be 
reported in subject areas the following statement was made, 
"These grades represent achievement as measured against 
the child's individual ability." The term "at grade level 
or above" was removed following the words "Outstanding 
achievement" for "A" and "Very good achievement" for "B. 
This allowed the teacher to show a high evaluation for a 
child's outstanding achievement in terms of his ability 
without being misleading to the reader of the card. 
The space for grade level was removed from subject 
areas, since this type of information recorded on the 
card could serve only as a discouragement to the child. 
The break-down of "oral" and "written" categories 
for English grades was removed, since written work was 
such a small part of chis subject in the special education 
program. 
The designation "Art" was changed to "Arts and 
Crafts," and "Home Crafts" and "Prevocational Skills" 
35 
were added to the list of subjects. This was done in 
order to report more clearly on progress in all areas 
of the goals set up for the program for mentally retarded 
children in the San Pablo School District. 
The space on the front of the report card used 
to designate grade level on the standard district card 
was changed to allow checking either primary or inter­
mediate. This coincides with the district policy of 
discouraging the use of grade level classification in 
the special education program. 
It was pointed out to the teachers of the special 
education classes that, while this revised card allows 
the use of A's and B's, it would seem best that such 
grades be given conservatively and should really 
represent "Very good achievement" or "Outstanding achieve­
ment" in relation to the child's ability. 
Parent-Teacher Conferences. These parent-teacher 
conferences are to be held at the end of the 1st and 
3rd quarters of the school year to enable the teacher 
to interpret the card to the parent and give greater 
detail on student progress. 
Additional parent-teacher conferences will be 
held when the parent or teacher feels they are necessary. 
The teacher is to use written records of daily 
progress in skills to prepare a detailed report of 
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pupil progress prior to the conference. This enables 
the teacher to relate to the parent the actual progress 
the child has made since the last report and eliminates 
the exchange of trite phrases that have little meaning. 
The file of pupil work is to be available and 
used to demonstrate to the parent the progress being 
reported. 
The parent should be made aware of the grade 
level of the child's work in each subject at the time 
of each conference. 
These conferences should be used to gain information 
from the child's parent regarding physical and emotional 
developments in the child that may be affecting his 
progress. Written notes regarding such information 
needed should be prepared in advance of the conference. 
Preparation for Use of the Reporting Procedure 
A presentation of the guidelines for the use of 
these tentative procedures for reporting pupil progress 
along with an explanation of the revised report card was 
made to the special education teachers, the administrators 
of schools where the classes are housed, and the district 
curriculum consultant who works with the special 
education program. This presentation was made at the 
beginning of the 1962-63 school year by this investigator. 
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This tentative procedure for reporting progress of 
children in classes for the mentally retarded in the 
San Pablo School District was placed in use at this 
time with the understanding that an evaluation of its 
effectiveness would be made at the end of. the 1962-63 
school year. See Appendix C for copy of tentative 
reporting policy given to school personnel at time of 
presentation by the investigator. 
CHAPTER IV 
EVALUATION OF THE TENTATIVE I IETROD OF REPORTING PROGRESS 
OF PUPILS IN CLASSES FOR THE. MENTALLY RETARDED 
I. COMPARISON BETWEEN TEACHER EVALUATION 
AND PUPIL SELF-EVALUATION 
The success of any method of reporting pupil 
progress depends in part on the amount of communication 
between the teacher and the pupil. 
For the purpose of this study this investigator 
assumed that if the teacher is communicating her evaluation 
of a child's progress to the child, we should expect to 
find a high amount of agreement between the teacher's 
evaluation of the individual pupil's strengths and weak­
nesses and the opinion of the pupil. Even though there 
might be excellent communication taking place in the 
reporting procedures, it would be unwise to expect the 
pupil to reflect completely the teacher's evaluation. 
Many other factors would influence the child's self-
evaluation. However, the amount of agreement between 
the evaluation of the teacher and that of the pupil 
regarding the child's strengths and weakness should give 
us a clue as to the communication that is taking place in 
the reporting procedures. 
With this in mind each of the four teachers in 
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Che program for the mentally retarded in the San Pablo 
School District was asked to submit a completed evalu­
ation form at the end of the 1962-63 school year. See 
Appendix D for sample form* On the evaluation form, 
entitled Information Regarding Teacher Evaluation of 
Pupils, the teacher was asked to indicate for each of 
her pupils the following information: his best subject, 
his most difficult subject, his most improved subject; 
whether he was working to maximum; what work habits 
needed improvement; and what social habits needed 
improvement. 
Each pupil was interviewed individually during 
the last two weeks of the 1962-63 school year and was 
asked for a report of the same information about himself. 
Fifty eight pupils were enrolled in the program at this 
time. However, eight were absent and for six this 
investigator could not establish adequate communication. 
Therefore, only forty-four cases were used in the com­
parison of teacher evaluation and pupil self-evaluation. 
The results of this comparison are shown in Table I. 
All of these pupil interviews were conducted 
personally by this investigator. Each pupil was inter­
viewed individually in privacy so that answers could be 
treated confidentially. 
TABLE I 
OPINIONS OF THE. PUPILS IN CLASSES FOIL THE 
MENTALLY RETARDED IN THE SAN PABLO SCHOOL 
DISTRICT REGARDING THEIR PROGRESS, AS 
COMPARED TO THEIR TEACHER'S OPINION OF 
THEIR PROGRESS 









Best Subject 9 34 1 
Most Difficult 
Subject 
15 26 3 
Most Improved 
Subj ect 
14 22 8 
Is Pupil Working 
To Maximum 








18 19 7 
Total 104 139 21 
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Answers were recorded by the investigator on a 
form entitled Information Regarding Tupil Self-Evaluation. 
See Appendix. E for sample form. 
Every effort was made to maintain an atmosphere 
of friendliness and freedom from pressure, questions 
were rephrased and explained, whenever needed, in order 
to make sure they were understood. It was felt that 
good rapport was achieved and that the answers were a 
result of good communication between pupil and inves­
tigator, except in the six cases mentioned previously. 
The answers acquired in these six cases were not tab­
ulated in the table showing the comparison between 
teacher evaluations and pupil self-evaluation. It was 
the opinion of this investigator that the answers 
acquired from the forty-four cases used had sufficient 
dependability to make the results of the comparison 
indicative of the amount of communication taking place 
between the teacher and pupil. 
It can be seen from Table I that the highest 
amount of agreement took place in regard to opinions 
as to whether the pupil was working to the best of his 
ability, where sixty-eight per cent agreed with their 
teacher^s opinion. There was a significant drop in the 
next highest amount of agreement in regards to work and 
social habits. In these areas forty per cent agreed 
r 
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with their teachers. In answer to questions as to both 
their most difficult subject and the subject in which 
they had improved the most only thirty-three per cent 
agreed with the opinion of their teacher. Only twenty 
per cent agreed with their teacher as to the subject in ! 
which they were best. In a comparison of the total of 
all six categories, we find that thirty-eight per cent 
of the pupils agreed with their teachers. 
Self evaluation is a complex matter. Many 
emotional factors could be expected to influence the 
answers of any individual. In addition the mental 
retardation of these pupils had to be considered in ! 
this situation. However, it was believed that the 
results of this comparison would be useful in contributing 
to the conclusions to be reached later in this study. 
II. COMPARISON BETWEEN TEACHER 
EVALUATION AND PARENT EVALUATION OF THE ^ 
PUPIL'S PROGRESS 
If a procedure for reporting pupil progress in 
school is effective, an investigation should show a , 
high amount of agreement between the teacher's opinion 
and that of the parent as to Che pupil's strengths and 





sampling of parent opinion in regard to the same questions 
as had been asked the teachers. 
During the last week of the 1962-63 school year, 
each of the four teachers was asked to select eight 
parents and make an effort to get them to attend an 
evaluation meeting. Phone calls were made to those 
parents who had phones. In addition written invitations 
were sent to them. 
It was hoped that these efforts would result in 
an attendance of at least twenty parents, which it was 
believed would give an adequate sampling. The weather 
was warm, daylight savings time had just gone into 
effect, and a nearby drive-in theatre was having a 
grand opening with special family rates. These and 
other factors resulted in an attendance of only five 
parents at the meeting. As a result it was necessary 
to make a survey by phone and home visits until a 
sampling of twenty parents' opinions had been acquired. 
As had been mentioned above, the parents were 
asked to indicate their opinions in regard to the same 
questions as had been asked their children's teachers. 
They were asked to give their opinions as to their child s 
best subject, most difficult subject, most improved 
subject; whether he was working up to maximum; what 
work habits needed improvement; and what social habits 
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needed improvement. This information was recorded on 
a form entitled Information Regarding Parent Evaluation 
of Own Child. See Appendix F for a sample form. 
Every effort was made to assure the parent that 
this information was needed to help the school improve 
the methods to be used in reporting their child's 
progress. Very good rapport was apparently achieved 
and excellent cooperation received from all parents. 
Many factors might influence the parent's opinions 
of the child's strengths and weakness. However, it is 
reasonable to expect a high amount of agreement between 
the teacher's opinions and that of the parent's opinions, 
if there has been good communication between parent and 
teacher through an adequate reporting procedure. There­
fore, a comparison of the parent's opinions with that 
of the teacher's opinions of the child's strengths and 
weaknesses is made in Table II. 
It can be seen that the highest amount of agree­
ment took place in respect to whether the child was 
working to the best of his ability. The answer of 
eighty per cent of the parents questioned agreed with 
the teacher's answer to this question. Sixty-five 
per cent gave the same answer as the teacher as to 
what work habits needed improvement. Fifty-five per 
cent agreed with the teacher as to the most improved 
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TABLE IX 
OPINIONS OF PARENTS OF PUPILS IN CLASSES FOR THE 
MENTALLY RETARDED IN THE SAN PABLO SCHOOL DISTRICT 
REGARDING THEIR CHILDREN'S PROGRESS, AS COMPARED 
TO THE TEACHER'S OPINIONS OF THEIR CHILDREN'S PROGRESS 









Best Subject 4 15 1 
Most Difficult 
Subj ect 
10 3 2 
Most Improved 
Subj ect 
11 7 2 
Is Pupil Working 
To Maximum 








10 7 3 
Total 64 47 9 
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subject. In fifty per cent of the cases the parent 
named the same subject as the teacher as the most 
difficult for their child. Fifty per cent of the 
parents questioned were in agreement with the teacher 
on the social habits that their child needed to improve. 
Only twenty per cent named the subject their child's 
teacher felt to be his best subject. In the comparison 
of the total of all six categories, we find that fifty-
three per cent of the parents agreed with their 
children's teachers. 
In Table III it can be seen in a comparison of the 
extent that parents and pupils agreed with the teachers 
that the ranking of each item is very similar. 
Ill * OPINIONS OF THE PARENTS REGARDING 
THE TENTATIVE REPORTING PROCEDURES 
In the survey of the parents of children in the 
classes for the mentally retarded, which was conducted 
at the end of the 1962-63 school year, two additional 
questions were asked of the twenty parents contacted. 
The first question was, "Do you feel that you 
have received enough information about your child s 
progress this yeai*l Out of the twenty parents contacted, 
nineteen stated "Yes." Only one person stated that 
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TABLE III 
COMPARISON OF AMOUNT OF AGREEMENT 
OF PUPILS AND PARENTS WITH THE TEACHERS' OPINION 
OF THE PUPIL'S STRENGTHS AND WEAKNESSES 
Items Considered Per Cent of 
Pupils Agreeing 
with Teacher 
Per Cent of 
Parents Agreeing 
with Teacher 
Best Subject 20% (6) 20% (6) 
Most Difficult 
Subject 
33% (4-5) 50% <5) 
Most Improved 
Subject 
33% (4-5) 55% (3-4) 
Is Pupil Working 
To Maximum 








40% (2-3) 55% (3-4) 
Total 38% 53% 
NOTE: The figures in parentheses following each 
percentage denote rank from highest to lowest degree of 
agreement with teacher opinion. 
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sometimes she did not feel she knew enough about what 
was going on at school. She made no suggestions as to 
how the reporting could be improved. 
The second question was, "In what way could the 
school's report to you about your child be improved?" 
Fifteen parents reported they felt nothing further was 
needed. Two parents stated that parents themselves 
should make more effort to keep in contact with the 
school. One parent felt that there was a need for more 
night conferences, since she worked during the day. One 
parent felt that written reports should be issued each 
month, since that was the way it was done when he was a 
child. One parent felt she needed more information in 
the areas of reading and spelling, but could not describe 
what type of information she needed. 
While the attendance at the meeting held for 
parents at the end of the school year was disappointing, 
one important aspect was dramatically brought out. Only 
one father was present. He sat quietly with the 
questionnaire before him as the others discussed and 
answered the questions. This investigator was concerned 
about the fact that he made no attempt to answer any 
of the questions, but no attempt was made to inquire as 
to his reasons. As the questionnaires were completed, 
he quite emotionally said, "I can't answer any of these 
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questions. My son isn't successful in any subject. 
Why, he can't even write his own name. What do you 
do when your three-year-old daughter can do things 
your nine-year-old son can't do? I don't understand." 
His wife was quite embarrassed and tried to calm him 
by stating she could see improvement in the boy's 
ability to write and in the length of his attention 
span. This emotional outburst led to a long and frank 
exchange among the few parents present about their 
feelings and frustrations about their retarded chil­
dren's failures and successes. When the meeting broke 
up, this father stated that for the first time he felt 
he could accept his son's handicap and look for and 
encourage the slow progress that his son might make. He 
expressed his thanks to the other parents for sharing 
their experiences with him. 
IV. OPINIONS OF SCHOOL PERSONNEL 
REGARDING THE TENTATIVE REPORTING PROCEDURES 
A questionnaire was given at the end of the 1962 
63 school year to all seven school personnel associated 
with the program for mentally retarded pupils in the 
San Pablo School District. Six were returned. They 
were from the four teachers, the district school 
psychologist, and the district durriculum consultant 
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who coordinated the proeran , 
program. See Appendix G for sample 
form. 
The first question was, "Do you feel that the 
present reporting procedure allows the teacher to 
encourage adequately the child, while at the same time 
communicating honestly to the parent the amount of 
progress the child is making?" Four answered "yes" and 
two answered "no." Comments included a strongly 
expressed desire for a different written report for the 
primary class, since these children for the most part-
are retarded to a pre-school mental age and the academic 
subject names have no meaning in regards to the 
activities of this class. Another comment was an 
expressed desire to have a detailed check list of the 
goals of the program, including academic and social, 
for use in parent-teacher conferences. This, it was 
claimed would assist the teacher in showing the parent 
in detail the child's progress. 
The next question, was, "Does the revised report 
card seem adequately adapted to the special education 
program for the mentally retarded?" There were five 
"yes" answers and one "no" answer. The only important 
negative comment after this question pointed again to 
the need for a special written report for the primary 
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class. Positive comments referred to the recognition 
of individual differences and the fact that the re­
vised card has been reconciled with the goals of the 
program as outlined in the district curriculum guide. 
Finally, the questionnaire ashed for further 
suggestions for improving the reporting procedures 
to be used. There were no further suggestions to those 
already made under comments on the first two questions. 
CHAPTER V 
CONCLUSIONS AND RECOMMENDATIONS 
I. CONCLUSIONS 
This investigator has concluded from this study 
that the criteria and tentative pupil reporting pro­
cedure for the mentally retarded in the San Pablo 
School District, as described in Chapter III, are sound 
and should be continued. However, there are many areas 
of the reporting procedure that will need further 
development in order to meet fully the needs of the 
pupils, parents, and teachers. 
The evaluation as described in Chapter IV has 
shown both parents and teachers reporting to be nearly 
unanimously satisfied with the reporting procedure. 
The revision of the written report with con­
sideration being given to the goals of the program 
and allowing for individual differences fulfilled some 
of the original needs for the study. 
There appeared to be a serious need, however, 
in regard to the written report used for the classes 
for mentally retarded children of primary age. These 
children, while seven to ten years of age chrono­
logically, have for the most part a mental age correspond­
ing to pre-school age children. Therefore, the program 
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consists of activities that are nearly impossible to 
catagorize into subject areas. It was the opinion of 
both the teacher of this class and this investigator 
that a written report resembling in physical appearance 
the written report given to the other children in the 
district, but which allowed some method of checking 
progress in the activities of this program, would be 
more useful. This would seem to be one area of the 
reporting procedures that will need further development.. 
A suggestion made by two of the four teachers 
involved during the evaluation of the tentative 
reporting procedures warrants consideration. These 
teachers expressed a need for a detailed checklist, to 
be used during parent-teacher conferences, showing the 
objectives of the special education program in each of 
the subject areas. This type of checklist would 
appear to this investigator to be useful in preparing 
a detailed report prior to the parent-teacher con­
ference, as suggested in the tentative reporting 
procedure. 
The lack of a control group and the absence of 
any reports of similar studies made it  difficult to 
draw conclusions from the comparisons of pupil and 
parent opinion with that of the teacher's opinion of 
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the pupil's progress. This investigator was unable to 
find other studies that might help determine whether 
the amount of agreement could be considered high or 
low. This might prove to be a worthwhile area of 
research for some further work by another investigator. 
Certain conclusions may be reached from the 
rankings, as shown in Table III. The table shows that 
the areas where there is the least agreement are in 
regard to the pupils' best and most difficult subjects. 
If we are to achieve the stated goal of helping the 
child accept his weaknesses and develop his assets, 
greater communication in regard to these items must be 
achieved between teacher, pupil, and parent. Communi­
cation to achieve the recognition and acceptance of this 
type of information would seem most likely accomplished 
in the parent-teacher conference and individual pupil-
teacher counseling. 
Again referring to Table III, it can be seen that 
the highest amount of agreement is found in the opinion 
as to whether the pupil is working to the maximum of 
his ability. However, it must be concluded that greater 
effort would be warranted in an attempt to communicate 
through conferences and counseling the work and social 
habits that need improvement. 
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It is recognized here that there is a possibility 
that some lack of agreement took place, not through lack 
of communication, but through rejection of the teacher's 
opinions. It is concluded, however, that there is 
sufficient evidence that improvement in the communication 
could be achieved. 
II, RECOMMENDATIONS 
As a result of this study, the following recom­
mendations are made: 
1. The tentative method of reporting 
pupil progress in classes for the mentally 
retarded in the San Pablo School District, 
as described in Chapter III of this study, 
should be adopted. 
2. There should be the further development 
of a special written report of progress form 
that will meet the special needs of the class 
for mentally retarded children of primary age. 
This written report should be the same in outward 
appearance as the other report cards now in use 
in the San Pablo School District, but should use 
checks to indicate satisfactory or unsatisfactory 
progress in the specific activities of this 
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program for retarded children of primary age. 
3. Additional effort should be made by 
teachers to communicate to the pupil and parent 
the child's strongest assets and most serious 
academic limitations. This would be best accom­
plished in the parent-teacher conferences and in 
pupil-teacher counseling. Also efforts should be 
made to improve communication regarding work and 
social habits that the pupil needs to improve. 
4. Consideration should be given to the 
development of a checklist of skills, adapted 
to the special education program, to be used 
by the teacher in preparation for parent-teacher 
conferences. 
5. An evaluation of the method of reporting 
pupil progress in the special education program 
in the San Pablo School District should be 
conducted at a two year interval. These 
evaluations should consider the needs of parents, 
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APPENDIX A 61 
SAN PABLO SCHOOL DISTRICT 
SAN PABLO, CALIFORNIA 
S T U D E N T  P R O G R E S S  R E P O R T  
REPORT OF 
SCHOOL BROADWAY 
WM. B. ADAMS, Prin. 
TEACHER. PRINCIPAL BROADWAY SCHOOL 
SCHOOL YEAR 19 TO 19. 
TO THE PARENTS 
This report is one of the methods of informing you of the progress 
of your child in school. You are urged to read it carefully and assist in 
encouraging your child to maintain a good school record. One part of 
this report shows your child's personal development and the other part 
shows subject achievement. 
One or more parent-teacher conferences will be held in addition 
to this report. 
You are always welcome to visit your child's classroom to observe 
him at work or to confer with the teacher or principal. 
ASSIGNMENT NEXT YEAR 
GRADE ROOM 
APPENDIX A 61 
TEACHER s FVALUATION OF PUPIL'S PERSONAL DEVELOPMENT 
. ^ ^es are 9lven ^or The three major categories. A Check 
observed weakness in a specific area in which the teacher 
9 to help the pupil improve. The home should assist in these 
areas. 
WORK AND STUDY HABITS 
Cooperation 
Use of dassfjme 
Following of instructions 
Completion of work on time 
Neatness and accuracy 
Ability to work independently 
Group participation 
HEALTH AND SAFETY HABITS 
Following good health habits 
Observing safety rules 
SOCIAL HABITS 
Thoughlfulness and courtesy 
Respect for rights and property 
Interest in play 
Self-discipline 












TEACHER'S EVALUATION OF PUPIL'S SUBJECT ACHIEVEMENT 
EXPLANATION OF MARKS: 
A Outstanding achievement at grade level or above. 
B Very good achievement at grade level or above. 
C Satisfactory achievement at grade level indicated. 
D Poor achievement. 

















(history, geography, government) 











APPENDIX B 62 
SAN PABLO SCHOOL DISTRICT 
SAN PABLO, CALIFORNIA 





BROADWAY PRIMARY • INTERMEDIATE • 
WM. B. ADAMS, Prin-
PR I NCiPAl BROADWAY SCHOOt 
SCHOOL YEAR 19, TO 19, 
TO THE PARENTS 
This report is one of the methods of informing you of the progress 
of your child in school. You are urged to read it carefully and assist in 
encouraging your child to maintain a good school record. One part of 
this report shows your child's personal development and the. other part 
shows subject achievement. 
One or more parent-teacher conferences will be held in addition 
to this report. 
You are always welcome to visit your child's classroom to observe 
him at work or to confer with the teacher or principal. 







TEACHER'S EVAIUATION OF PUPIL'S PERSONAI DEVELOPMENT 
indiaZan 71717° 7 ,he ""ee ms'or ca,e9oncs- A Ch«k 
'S working r0 help th 63 -i"1655 9 SpeC'f)C area in whicfl fhe feacfier 
areas. PUP'' impmve' The ho™ should assist in these 
WORK AND STUDY HABITS 
Use of classfime 
Rowing of instructions 
Neatness end accuracy 
Ability to work independently 
HEALTH AND SAFETY HABITS 
Polio Wing go^d~h^h~hIhn: 
—Ob^^g^fefy rotes 
SOCIAL HABITS 
ZZZZ for rights and property 





TEACHER'S  EVALUATION OF PURl t  \ lUl .  t i  *  A >,  r  .  t  •*  t  * .  -
EXPLANATION OP MAPK 
A Outstanding  .hIpi* r- •  
B Very cjood .ic tii»- . <••• • 
C Satisfactory a h • , 
D Poor aciiii'VcinT-nf 
f Unsattsf actory ,t( t . . 







SOCIAL STUDIES C'R~ORY 
— p ol .P A en , •— — CJVfr c 
A N D  S A F E T y  
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APPENDIX B 62 
TEACHER'S EVALUATION OF PUPIL'S SUBJECT ACHIEVEMENT 
EXPLANATION OF MARKS: 
A Outstanding achievement 
B Very good achievement 
C Satisfactory achievement 
D Poor achievement. 
F Unsatisfactory achievement. 
These grades represent achievement as measured against 
the child's individual ability. 
REPORT PERIOD KtrtwIK 1 TK UU









HEALTH AND SAFETY EDUCATION 
ARTS AND CRAFTS 
PHYSICAL EDUCATION ——-— -
HOME CRAFTS 
PRE-VOCATIONAL SKILLS 
MUSIC —— — 
———————— i 
OTHER 1 L—i— — — —  
Dale 
3. - " 
PARENT'S SIGNATURE 
. Date— 
4. . — 
PARENT'S SIGNATURE 
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SA3S PABLO SCHOOL DISTRICT 
nf Tentative Procedures for Reporting Evaluation of Tentative rr classes 
Pupil Progress in Special touw«v 




iccdurcs for Reporting 
Education Classes 
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